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NATIONAL ADVOCATES FOR ARTS EDUCATION 
Submission to the Review of the Melbourne Declaration 

Lead writers: John Nicholas Saunders and Linda Lorenza on behalf of the NAAE 

Summary 
The National Advocates for Arts Education (NAAE) welcomes the review of the Melbourne 
Declaration by the Education Council. 

Introduction 
The National Advocates for Arts Education (NAAE) is the coalition of peak arts and arts education 
associations representing arts educators across Australia. NAAE members are: Art Education 
Australia (AEA), Australian Dance Council (Ausdance), Australian Society for Music Education 
(ASME), Australian Teachers of Media (ATOM), Drama Australia, Music Australia and the National 
Association for the Visual Arts (NAVA). 
  
The Arts are a key learning area in the Australian Curriculum, consisting of five discrete subjects: 
Dance, Drama, Media Arts, Music and Visual Arts.  NAAE believes a key factor in achieving 
educational success for all Australian students is the provision of quality learning experiences in 
The Arts at both primary and secondary school levels, a position supported by extensive national 
and international research. 
  
QUESTIONS 

The review of the Melbourne Declaration 

1. What are your expectations of a national aspirational declaration on Australian 
education? 

  
• That it includes the five Arts subjects (Dance, Drama, Media Arts, Music and Visual Arts) as 

a central learning for all young Australians from Foundation to Year 12. 
• That all students have equitable access to quality Arts education across Australia, 

irrespective of socio-economic and geographic advantage. 
• That the Declaration is aspirational and continues to enhance Australian education into the 

future. 
• That it acknowledges, develops and promotes the skills, knowledge and understandings, as 

well as the personal competencies, that will be required in the future. 
• That it will centralise The Arts in all children’s and young people’s learning, drawing on the 

extensive research showing that engagement through The Arts results in higher motivation 
and engagement with the subject matter being taught. 
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• That in supporting the 2008 Melbourne Declaration initiative of including the competencies 
or general capabilities (formerly a 'hidden curriculum'), they are prioritised in a revised 
Declaration. 

2. Who should the national declaration inspire and/or guide? 
  

• The national Declaration should inspire and guide everyone who works and interacts with 
education: students, their teachers, school leaders, parents, curriculum authorities, 
politicians, policy makers, teacher educators, associated industries. 

• It should also inspire all Australians and assist them to see that a quality holistic education 
contributes to civic responsibility and a sense of responsibility for each person in our 
country more broadly.  

  
3. How has the Melbourne Declaration impacted or influenced you? 

  
• The inclusion of The Arts (performing and visual) as one of the eight learning areas explicit 

in the Melbourne Declaration ensured that The Arts were included in the development of 
the Australian Curriculum. This was a significant step in providing all young Australians with 
an entitlement to a quality education that included each of the five Arts subjects. 

• However, the division into Visual and Performing Arts highlights old 20th century thinking. 
Schools should be enabled to explore and teach The Arts as they are developing in the 
21st Century, which is across platforms, e.g. live performance, exhibitions and media – 
from film to television to virtual reality platforms – encompass more than one single art form 
in their development, production and eventual presentation to audience. In the 21st 
Century, art forms are no longer divided into Visual and Performing Arts. 

• It has provided a central point of focus and alignment that ensures education documents 
and goals have a common touch point, leading to a common vision for Australian 
education. This does not, unfortunately, apply in NSW where the Education Act (1991) 
needs to be updated to align with the Melbourne Declaration.  

Changes since the Melbourne Declaration was Agreed 

4. What do you consider are the three most important economic, social and 
technological changes that will shape the future of education in Australia? 

1. The impact of technology on social interaction – learning to make the technology work for us 
and ensuring that teachers are au fait with technology; confidence in allowing students to share 
their expertise and global interactions within students/teacher communities and with other students 
and teachers in a global education community. 

2. It is critically important that education authorities and governments understand that The Arts not 
only foster the development of artistic skills for art making – they also teach significant 
transdisciplinary and 21st Century skills such as creativity, critical thinking, collaboration, 
communication, innovation, experimentation, resilience and confidence. 

Most significantly, with the proliferation of social media and access to the internet, approaches to 
teaching and learning must include ‘critical thinking’ as a priority to support young people’s critical 
engagement with screen-based media. 
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3. In recognition of 21st Century learning and skills development, the Australian Curriculum 
included general capabilities or competencies, which previously comprised the ‘hidden curriculum’, 
i.e. students’ unplanned but acquired learning (Print, 1987). Winner, Goldstein, & Vincent-Lankrin 
(2013) have defined as “three sets of overlapping skills: technical skills (content and procedural 
knowledge); skills in thinking and creativity (questioning ideas, finding problems, understanding the 
limits of knowledge, making connections, imagining); and behavioural and social skills 
(persistence, self-confidence, collaboration, communication)” (p. 251). Now more than ever, 
education and training systems are expected to equip people with ‘innovation skills’ as 
governments in many industrialised nations recognise a “connection between these skills, well-
being and growth” (Ewing, 2012, p. 104).  

The core skills or competencies already included as  ‘general capabilities’  that we believe 1

need further enhancement are information and communication; critical and creative 
thinking, personal and social capability, ethical understanding and intercultural 
understanding.
 
All students need these core skills in addition to strong content knowledge to become citizens who 
can actively contribute to society. We emphasise that critical thinking and problem solving, 
communication, collaboration, creativity and innovation are all deeply embedded in quality Arts 
learning experiences. 

NAAE strongly believes that these general capabilities should now be prioritised in a new 
Declaration. 

The NAAE has observed that in placing so much emphasis on Science, Technology, Engineering 
and Maths (STEM) skills and knowledge in Australian education rhetoric, the significant role The 
Arts play has been largely ignored. 

Recently two academics from Oxford University, Frey and Osbourne (2013) examined 702 
occupations and explored how susceptible they were to being replaced by computerisation. The 
findings are alarming. They estimate that “47 percent of total US employment is in the high risk 
category, meaning that associated occupations are potentially automatable over some unspecified 
number of years, perhaps a decade or two.” (Frey & Osbourne, 2013, p. 38). They suggest that 
what is most at risk is “employment in routine intensive occupations – i.e. occupations mainly 
consisting of tasks following well-defined procedures that can easily be performed by sophisticated 
algorithms.” (Frey & Osbourne, 2013, p. 2).  

Frey and Osbourne (2013) repeatedly argue it is the jobs that require “creative and social 
intelligence” that are less susceptible to being replaced by computerisation. They state that: 
  
“Our findings thus imply that as technology races ahead, low-skill workers will reallocate to tasks 
that are non-susceptible to computerisation – i.e. tasks requiring creative and social intelligence. 
For workers to win the race, however, they will have to acquire creative and social skills.” (p. 45). 
  
Frey and Osbourne (2013) reported that occupations requiring skills in fine arts, originality, 
negotiation, persuasion, social perceptiveness and assisting and caring for others are the least 
susceptible to computerisation. Many of these skills are deeply embedded in The Arts. 
  
As the Inquiry Committee may be aware, the 2015 Report of the Committee for Economic 
Development of Australia (CEDA) about the jobs of the future reveals how our skills needs are 
changing. It predicts that almost 40% of Australian jobs will become redundant in 10 to 15 years. It 

 https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/1
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singled out jobs that involved "low levels of social interaction, low levels of creativity, or low levels 
of mobility and dexterity" as most likely to be replaced by automation. It indicated that the trend 
was towards highly skilled, agile, self-employed people who were capable in the areas of 
‘architecting, designing and analysing’ as being those who would form a substantial proportion of 
the workforce of the future. 
  

5. How can a national declaration best reflect that Australians need to continue to 
participate in learning throughout their lifetime? 

  
• The skills required in the 21st Century workforce emphasise the importance of collaboration 

across fields, now the new reality. There is a great deal of research that demonstrates how 
learners in The Arts continue to participate in learning throughout their lives, are more likely 
to engage in community service activities and will continue to access arts activities as they 
age. Here are some key research examples:  

• ‘Why is a STEAM Curriculum perspective crucial to the 21st Century’. Peter Charles 
Taylor (2016)  

• ‘Lifelong learning and art’. Marjan Laal et al. (2014)  

• ‘Lifelong learning skills and attributes: The perceptions of Australian secondary school 
teachers’. Don Adams (2007)  

• “The benefits of introducing The Arts and cultural practices into learning environments 
showcase a balanced intellectual, emotional and psychological development of individuals 
and societies. Such education not only strengthens cognitive development and the 
acquisition of life skills – innovative and creative thinking, critical reflection, 
communicational and inter-personal skills, etc – but also enhances social adaptability and 
cultural awareness for individuals, enabling them to build personal and collective identities 
as well as tolerance and acceptance, appreciation of others. The positive impact it gives on 
the development of societies ranges from cultivating social cohesion and cultural diversity 
to preventing standardization and promoting sustainable development.”  UNESCO 
statement (2017). 

• The experience and evidence of South Korea (summarised above) and more recently New 
Zealand, The Well Being Budget 2019 , highlight the importance of a national well-being 2

strategy connected to goals of schooling. A further supporting document to assist in 
reviewing this is the Unesco Creative Economy Report 2013. 

  

Educational Goals for Young Australians 

6. How could the concepts of equity, excellence and the attributes for young 
Australians in the Melbourne Declaration be updated to ensure they are still 
contemporary over the next decade? 

  
NAAE argues that the existing two Goals are very strong, particularly Goal 2: “All young 
Australians become: successful learners, confident and creative individuals, active and informed 

 https://treasury.govt.nz/sites/default/files/2019-06/b19-wellbeing-budget_1.pdf2
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citizens” (MCEETAYA, 2008, p. 7).  As mentioned above, the importance of creative, confident and 
actively involved citizens is embedded deeply in Arts education. 

Creativity is always current and responsive to the climate within which it exists. The research 
shows that students who study The Arts develop this attribute in addition to a range of affective 
outcomes such as collaboration, perseverance, excellence. This means that The Arts should be 
provided equitably for all students so they have the opportunities to develop the attributes required 
to ensure currency over their lifespan. 
   

 Areas for action 

7. Are the eight areas for action in the Melbourne Declaration still contemporary and 
how well do they address the goals? 

  
● Developing stronger partnerships. What and with whom and why? Do these partnerships 

enable access and inclusivity for all students equally in regional and remote Australia? 
● Supporting quality teaching and school leadership. Enabling, rather than supporting, and 

ensuring relationships are embedded in the communities in which the schools are located 
to contribute to the ‘life-long’ learning and ‘wellbeing’ of the school community as well as the 
students. 

● Strengthening early childhood education 
● Enhancing middle years development 
● Supporting senior years of schooling and youth transitions 
● Promoting world-class curriculum and assessment. This goal pushes politicians into 

demanding assessment and high stakes testing that focuses on rating Australia against 
other countries, [See our comments under section 9, below.] 

● Improving educational outcomes for Indigenous youth and disadvantaged young 
Australians, especially those from low socioeconomic backgrounds – and youth 
marginalised by geographic location in regional remote Australia. 

8. Are new priority areas for action needed?  And are there areas that should no longer 
be a priority? 

  
• As noted above, NAAE strongly believes that the general capabilities should now be 

prioritised in a new Declaration. 
• Creativity is in the goals but does not seem to appear in the eight areas of action. It needs 

to be explicitly identified (see note below in 9. about PISA testing from 2021).  
• In approaches to teaching and learning, critical thinking must be prioritised to support 

young people’s critical engagement with screen-based media. 

• Regional and remote students should be clearly identified as a priority. 
• The connections between schooling and life after schooling through cultural and 

community connections should be nurtured and enhanced by placing The Arts and 
creativity at the centre of learning.  

  

!5



Mechanisms to achieve the educational goals 

9. Are there better ways to measure and share progress toward achieving the 
declaration’s goals? 

  
In short, yes. 

Numerical tests that provide statistical summaries are easy for general reporting and league table 
comparison between school/sectors/states/countries, but, we need to focus on developing the well-
being of community. Thus, assessment of the revised Declaration’s goals need to embrace 
qualitative as well as quantitative measures. We need to seek out ways to measure individual 
resilience, self-confidence and the other competencies detailed in section 4 above, in addition to 
assessing progress in acquisition of knowledge and skills.  

NAPLAN (National Assessment Plan Literacy and Numeracy) is a limited test that does not 
satisfactorily interrogate individual student learning. Such a national test should not just measure 
literacy and numeracy. The Declaration recognises that other learning is important to develop 
creativity and lateral thinking, and PISA is looking to assess creativity in 2021, key reasons for 
creativity to be reflected in national testing. Australia must look to incorporating such assessment. 

10. How can we ensure the education sector works together to achieve the goals of the 
Declaration? 

The Declaration needs to highlight transparency, communication and consultation with 
representatives across the education sector. NAAE works collaboratively with decision makers at 
all levels, and we emphasise the importance of ensuring that all key stakeholders (such as NAAE) 
are involved, particularly in higher-level policy discussions. There needs to be a document that 
publicly acknowledges the role of these organisations, many of which provide curriculum 
information, professional advice and training for teachers, noting that we are working together to 
achieve a common goal for high quality education for all Australian students. 

National Advocates for Arts Education 
Lead writers of this submission: John Nicholas Saunders and Linda Lorenza on behalf of the 
NAAE, with contributing members Margaret Baguley, Julie Dyson, Sue Fox, Jeff Meiners, Mary 
Mooney. 

NAAE Chair: Julie Dyson AM 
Email: contact@naae.org.au 
Web: naae.org.au 
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